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ABSTRACT 
 
Hasriani. 2017. The Effectiveness of Using Cooperative Learning Type T-A-I 
(Teams Assisted Individualization) in Improving Student’s Reading 
Skill at The Eleventh Year Students of SMA Negeri 5 Luwu Bajo. 
Thesis, English Study Program of Tarbiyah and Teacher Training 
Faculty of State the Institute for Islamic Studies (IAIN) Palopo. Under 
the Supervisors (I) Dr. Hilal Mahmud, MM (II) Amir Faqihuddin 
Assafari S.Ag, M. Pd. I. 
Key Words : Effectiveness, Reading Skill, T-A-I (Teams – Assisted – 
Individualization) 
This thesis focuses on the effectiveness of using T-A-I (Team Assisted 
Individualization) learning model in improving students reading skill at eleventh year 
students of SMA Negeri 5 Luwu Bajo. The problem statement of the research was “is 
the use of T-A-I (Teams Assisted Individualization) learning model effective in 
improving students reading skill at the eleventh year of SMA Negeri 5 Luwu Bajo”. 
The objective of the research is to find out whether the use of T-A-I (Teams Assisted 
Individualization) learning model effective in improving students reading skill at the 
eleventh year students of SMA Negeri 1 Bajo. 
This research used Pre-experiment method. The population in this 
research consisting at the eleventh (XI) class students of SMA Negeri 5 Luwu Bajo. 
They were divided into four classes; each class consists of 40 students. So the 
populations were 160 students. Sample was part of population that could be 
representative for all of the population. In this case the sample teaching that 
researcher used was purposive sampling technique. It chose class XI IPA.3 it 
consisted of 30 students as sample. This researcher used one group of pre-test and 
post-test design and students test reading using pamphlet as the instrument in 
collecting data. The researcher collected the data using some procedure are giving 
Pre-test, treatment, Second treatment. 
The result of this research shows that there are significance improvements 
on students reading skill on scanning at the eleventh class especially in XI IPA.3 
students of SMA Negeri 1 Bajo after conducting the treatments through T-A-I 
(Teams Assisted Individualization). It was proved by t0 (t count) is higher than tat (t 
table), t0 > tat, 20, 092 > 2, 045. It mean that H0 > H1 hypothesis null receive and H0 < 
H1 hypothesis null reject, there was a significant difference between students 
improvement before and after giving treatments.  
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CHAPTER I 
INTRODUCTION 
A. Background 
Reading skill is one of the important skills that should be improved by the 
students. It would be needed to get more information, message from the text and we 
can say that reading is the eye of the word. If a student has a strong desire or high 
motivation for skill in reading the text, it would be easy. Reading skill is one of 
difficult skill than other skill such as listening, speaking and writing because reading 
is the first skill that is connecting other skill. 
Reading skill is the most important that must be developed by the people 
who will improve or enrich their knowledge. For the student, reading is a 
fundamental skill they have to have in obtaining the progress. The students can 
enlarge their knowledge in fields of science by the scientific books, in language 
teaching, reading is a skill of language. In language reading skill is very important in 
education fields, students need to be exercised and trained in order to have a good 
comprehension of reading skill. 
However, most students considered reading as one of the most difficult 
subject. The students can be successful in studying English if they are able to read 
well because they can get information from their reading material. If they can get 
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information from their reading material they are able to derive meaning from what is 
read. By reading, students can improve their vocabularies, grammar, students 
understanding; increase our knowledge and some aspect. Reading is useful for 
another purpose to provide students understand it more and less is a good thing for 
language students.1 
Reading, at first, may appear to be a routine activity in which individual 
words are combined to produce meaning. Consequently, many college students 
approach reading as a single-step process. They open the book, read, and close the 
book. Research reveals that effective reading is not single-step process, but a complex 
set of skills involving activities before, during, and after reading.2 
In general, people intend to be able to read and understand English text 
because many scientific books are written in English. Until now, most of the students 
still encounter difficulties in reading skill. One of the difficulties encountered by the 
students is how to remember what they have read. It is caused most of the students 
still cannot read well and difficult to understand. In the process of learning when the 
teacher asks those to find out the topic of the text or answer the questions from the 
text they were still confusing. Beside the most of the students often felt bored when 
they had to read a text and sometimes seem to learn over their head on the table and 
                                                          
1Jeremy Harmer, The Practice Of English Language Teaching, ( New York: Logman, 1991),  
p. 19. 
 
2Kathleen T. McWhorter, Efficient and Flexible Reading, (United State of America: Harper 
Collins Publiser, 1992),  p. 23. 
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talk each other. When the teacher gave exercises there are some of the materials 
taught. And when the teacher asked which part do not they understand students often 
silent. 
The researcher interested in reading skill because reading is very 
important. Not only for students but it is also important to the teacher. As one of the 
prominent aspect of communication, reading is essential to the existence of social 
arrangements. Reading is some activities to help comprehend the written expression. 
Even though students have learned reading since early age most of them still find 
obstacles in reading process. Reading skill is essential both in first and foreign 
language. Students may not find any difficulties when reading a text in the first 
language, but not to the students which are read the text in the foreign language. 
The result of observation the researcher at SMA Negeri 5 Luwu Bajo, at 
moment learning process is started by one of the teacher in the classroom. Many 
students were outside and noisy when taking place so that it was not being effective. 
And there are many students faced many problems in learning reading. Learning 
reading could be fun for the students. In this case, the teacher of English in SMA 
Negeri 5 Luwu Bajo should have a good technique and good preparation for teaching. 
It is very essential for the teachers to create a good classroom atmosphere and to 
avoid students from getting bored. For example, they feel bored and are not interested 
in reading. So that is away, the researcher can give one cooperative learning model in 
improving students reading skill by type T-A-I (Teams- Assisted-Individualization). 
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Cooperative learning type T-A-I(Team Assisted Individualization) model 
be studied method that forms little group heterogeneous with manner background 
thinks different to mutual help towards student other that want aid.3 T-A-I (Team 
Assisted Individualization) learning model is one type of the cooperative learning. 
Using cooperative learning the student applies their knowledge, learn to solve 
problems, discuss issues with friends who have the courage to convey the ideas, and 
responsibility towards their duties. The students are divided into groups and each 
member of the group was given to the group, and then the group works together to 
answer the questions so that all group members can understand and answer questions.   
By using appropriate learning models, it can help students to manage their 
time as efficiently as possible, so that students easily understand English lessons. For 
that reason, the researcher is interested in doing research is by using one model of 
learning type T-A-I (Teams Assisted Individualization) use pamphlet. The pamphlet 
is an unbound booklet (that is, without a hard cover or binding). It may consist of a 
single sheet of paper that is printed on both sides and folded in half, in thirds or in 
fourths and saddle stapled at the crease to make a simple book. 
Based on the background above, the researcher conducted a research 
under the title “The effectiveness of using Cooperative learning type T-A-I (Teams 
Assisted Individualization) in improving students reading skill at the Eleventh Year 
Students of SMA Negeri 5 Luwu Bajo”. 
                                                          
3Randikariyadi.blogspot.co.id/2013/01/cooperative-learning-with-team-assisted.html  
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B. Problem Statement 
Based on the background above, the researcher formulates research 
question as follow: Is the using of Cooperative learning type T-A-I (Teams Assisted 
Individualization) effective in improving students reading skill at the Eleventh Year 
of SMA Negeri 5 Luwu Bajo? 
C. Objective of the Research 
Relate to the problem statement above, the researcher formulates the 
objective of the research is to find out whether the using of Cooperative learning type 
T-A-I (Teams Assisted Individualization) is effective in improving students reading 
skill at the Eleventh Year Students of SMA Negeri 5 Luwu Bajo? 
D. Significance of the Research 
The finding of the research will be useful: 
1. For the students, reading as the fundamental skill that they have in obtaining the 
progress the students can enlarge knowledge in many fields of science, especially 
students at the Eleventh Years of SMA Negeri 5 Luwu Bajo.  
2. To provide new information for teacher or lectures about various ways that can be 
used in reading class. 
3. The reader of this thesis can use it, for further researcher dealing with T-A-I 
(Teams Assisted Individualization).  
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E. Scope of the Research 
The scope of the research is restricted to teach reading skill by using of 
type T-A-I (Teams Assisted Individualization). This research is focused on improving 
reading skill at the Eleventh Year Students of SMA Negeri 5 Luwu Bajo by using of 
Cooperative learning type T-A-I (Teams Assisted Individualization). In this research 
the researcher using of pamphlet material. 
F. Definition of Terms 
There are some terms will be explained by the researcher namely: 
1. Reading skill is one of the language skills needed to get information or massage 
from the text. 
2. Cooperative learning is a strategy in learning in which students work together in 
pairs or in group to share information to achieve goals of learning. 
3. T-A-I (Team Assisted Individualization) is a cooperative learning model forms 
little group heterogeneous. Every member in the group has responsibility 
because the success of individual determines the success of group. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Previous Related Research Findings 
Sulaiman had research entitle “The effectiveness of teams assisted 
individualization in teaching vocabulary viewed from student’s motivation”. The 
researcher uses the experimental method was employed in conducting this research. 
The focus of this thesis is teams assisted individualization has positive effects on 
teaching vocabulary viewed from student’s motivation. In teams assisted 
individualization, the students become active participator and contribute their ideas to 
group work.4 
Yanis Fitri Anggaeni had research entitle “The Application of T-A-I 
(Teams Assisted Individualization) method to Improve 5th Grade Students’ 
Achievement in Science at MI Miftahul Ulum Singosari Malang.” In this thesis, 
the researcher applies by TAI (Teams Assisted Individualization) method to 
improve 5th Grade Students Achievement. Because by using of TAI method can 
build students motivation and increase students’ achievement. There is increasing 
students' achievement from pre-test and post-test. The result of the students is 
                                                          
4Sulaiman, The effectiveness of teams assisted individualization in teaching vocabulary 
viewed from student’s motivation, (2015). 
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improved by looking to increase between pre-test is 20% of cycle 1 and post-test 
is 29% from cycle 2 and cycle 2, their mean score in cycle pre-test is 58,78 and 
post-test 75,92.5 
Based on the previous findings above, the researcher similarity use of T-
A-I (teams assisted individualization). The difference in this research the 
researcher improving in reading skill, but, the previous findings the researcher 
focus on the vocabulary skill. 
B. The Concept of Reading Skill 
1. Definition of Reading Skill 
Reading is the basic life skill. It is a cornerstone for a child's success in 
school, and, indeed, throughout life. Without the ability to read well, opportunities for 
personal fulfillment and job success inevitably will be lost. Reading is one of the 
important skills to get much information like about education, culture, and 
economics, politics, etc. 
They are many opinions the definition of reading and have found different 
each other. Reading is the complex cognitive process of decoding symbols in order to 
                                                          
5Yanis Fitri Anggaeni, The Application of T-A-I (Teams Assisted Individualization) 
method                                                                                                                                                                                                                                                                                                                                                                                                              
to Improve 5th Grade Students’ Achievement on Science at MI Miftahul Ulum Singosari Malang, 
(2013). 
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construct or derive meaning (reading comprehension), it is a meaning of language 
acquisition of communication, and sharing information and idea.6 
Reading is one four language skill (listening, reading, speaking, and 
writing) is important to be every individual. By reading, one can relax, interact with 
feelings and thoughts, obtain information, and improve the science knowledge.7 
Reading is an appease means to promote a leveling learning (lifelong learning). By 
teaching the children how to read means giving these children a future which 
provides a technique to explore how “the word” wherever he chose, and provide the 
opportunity to get a goal in life.8 
Reading is not an easy learning activity. Many factors can affect student’s 
success in reading. In general, the factor can be identified, such as teachers, students, 
environmental conditions, subject matter, and techniques to learn the lesson material. 
According to Harmer, Reading is an exercise dominated by the eyes and brain. The 
eyes receive massage and the brain then has to work out the significance of this 
message.9 
                                                          
6Wahyuni, Using Pictured- Story in Teaching Reading Comprehension at the English 
Year Student of smpn 4 walenrang. (2014),  p. 8. 
 
7Asri Wahyuni, Teaching Reading Comprehension Though Pictured  Article at the Eight  
Year Students of SMP 9 Palopo,  p. 5. 
 
8Bowman, published:21/9/2012, atonlinehttp:id.wikipedia.org/wiki/Reading 
Comprehension. 
 
9Jeremi Harmer,  Practice English Language Teaching, (London: Longman, 1991), 
p.190. 
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Reading skill is a complex undertaking that involves many levels of 
processing. One of the most fundamental aspects of skill is the ability to deal with 
unfamiliar words encountered in the text. Readers who struggle with word-level tasks 
use up valuable cognitive space that could be allotted to deeper levels of new words, 
since this strategy often results in erroneous or superficial understandings of key 
terms, especially in content area reading. Mature readers need to process a basic 
knowledge of “how words work” and a set of strategies for approaching new words 
encountered throughout the day.10 
Skill the act of understanding the meaning of printed or spoken 
language.11Though this definition we may understand that the differences between 
reading and skill lie on the forms of words to understand in which skill involves both 
oral and written language while reading is finding information from printed words 
only. Reading skill is an ability of an individual to perceive, process, and understand 
information.12 
A definition component of reading skill which is stated by Perfetti is an 
individual’s standing on some reading assessment. From the assessment result, the 
                                                          
10Paynter, D., Bodrova, E., & Doty, J. (2005). For the love of Words: Instruction That Works. 
San Francisco: Jossey-Bass. p.13.  
 
11Natalia. 2013. The Students’ Ability Reading Comprehension Through Anecdotes at The 
Second Year Students of SMA Kristen Palopo. Unpublished thesis. Palopo, Departement of English 
Education FKIP-UNCP. p. 6. 
  
12Collins and O'Brien. The Greenwood Dictionary of Education, Second Edition. 
Greenwood Press: 2013, p. 70.  
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researcher will indicate and categorize the students into some categories. It will guide 
the researcher should do to them.13 
The skill of reading is used by the reader to anticipate text information, 
selecting key information, organizes and mentally summarize information, monitor 
comprehension, repair comprehension breakdowns, and match comprehension output 
to the reader goes. Every reader has their own way of reading to do that which is 
appropriate for them. The teacher should give some kills to the students to make them 
comprehend text easily. Using the skills, the students may increase the pleasure and 
effectiveness of the reading activity. 
2. Types  of Reading Skill 
Krashen states that to get the most out of reading, it's important to know 
the difference between different types of reading which include four strategies of 
reading: skimming, scanning, extensive, and intensive.14  Here is a quick overview of 
the three types of reading skills used in every language:  
a. Skimming  
Skimming is the process of reading matter to determine gist or main idea. 
It is a prediction strategy used to give a reader a sense of the topic and purpose of the 
text, the organization of the text, the perspective or point of view of the writer, its 
                                                          
13Charlos A. Perfetti, Reading Skills. oxford:  Pergamon (2001),  p.  
 
14Krashen. 1982. Teaching Reading. NY: St.Martin Press  
 
15 
 
ease of difficulty, and/ or its usefulness to the reader. Assessment of skimming 
strategy is usually straightforward: the test-taker skims a text.15 
Skimming is a method of rapidly moving the eyes over the text with the 
purpose of getting only the main ideas and a general overview of the content. A 
skimming is useful in three different situations. Pre reading-skimming is more 
thorough than simple previewing and can give a more accurate picture of text to be 
read later. Reviewing –skimming is useful for reviewing text already read? Reading-
skimming is most often used for quickly reading material that, for any number of 
reasons, do not need more detailed attention?  
Steps in skimming 
There are some steps can be done with skimming, reading, they are: 
a) Read to title, it is the shortest possible summary of content 
b) Read the introduction or read the lead in paragraph 
c) Read the first paragraph completely 
d) If their subheading, read each one and looking for relationships among them 
e) Read the first paragraph of each remaining paragraph. 1) The main idea of most 
paragraphs appears in the first sentences. 2) If the author's pattern is, to begin 
with, a question or anecdote, you may find the last sentence more variable. 
                                                          
15H. Douglas Brown. Language Assessment Principles and Classroom Practices, 
(Longman: San Francisco State University: 2004), p.213. 
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f) Deep into the text looking for: 1) Clue words that answer who, what, when, why, 
how, 2) proper nouns, 3) Unusual words, especially is capitalize, 4) Enumeration, 
5) Qualifying adjective (best, worth, must, etc), 6) Typographical cues-italic, 
boldface, underlining, asterisks, etc., 7) read the final paragraph completely. 
According to Mikulecky divided skimming into three kinds, they are 
skimming for point of view, skimming for the pattern of organization and skimming 
for ideas. For the first kind of skimming namely skimming for points of view, it is 
helpful when you want to find out quickly about the writer. You may want to find out 
that the writers think about some idea. When you want to know the point of view you 
do not need to read everything. You only need to read a few important words. 
Skimming for the pattern of organization is used when you need to find out quickly 
how the book or article is organized. In these kinds of skimming, you only have to 
read the signal words and they will tell you about the pattern. While skimming for 
ideas used when you want to find out the general idea quickly. Speed is important for 
these kinds of skimming too. You should skim at least two times faster than you 
usually read. The steps for those skimming are: 
1) Read the first few sentences as usual speed. Ask yourself “what is this about”. 
2) Go to the next paragraph as soon as you can guess the general idea. Remember, 
you do not know the details. You only want to learn something very general about 
the chapter or article. 
17 
 
3) Read only a few words in each paragraph after that you should look for the words 
that tell you more about the general idea. Often they are at the beginning of the 
paragraph. But they may also at the end. 
4) Always work quickly. Remember that details are not important.16 
Skimming is reading quickly to gain a general idea. Skimming may allow 
you to ‘read' up to 100 words a minute. Skimming helps you identify whether or not 
to continue reading, what to read carefully, and where the best place is to begin. 
Skimming an academic text immediately before you read it carefully can help you 
consider what you already know and can help you develop a purpose for reading. 
 
Skim reading is the practice of reading a document quickly, looking for 
keywords and phrases to get a general idea or an overview of the contents. This 
overview will then aid comprehension of the text when you read in detail. You skim 
read to find the main points of the text, skipping over the detail and just concentrate 
on key  
Skimming is used to quickly gather the most important information, or 
'gist'. Run your eyes over the text, noting important information. Use skimming to 
                                                          
16Mikulecky B.S., Reading Power, (Boston University; Addison Wesley Publishing 
Company, 2011), p. 139-145. 
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quickly get up to speed on a current business situation. It's not essential to 
understanding each word when skimming (Azies).17 
 It is used to quickly identify the main ideas of a text. While reading the 
text, the reader is probably not reading it word-by-word, instead of scanning the text. 
Skimming is done at a speed three to four times faster than normal reading. People 
often skim when they have lots of material to read in a limited amount of time.  
There are many strategies that can be used when skimming. Some people 
read the first and last paragraphs using headings, summarizes and other organizers as 
they move down the page or screen. The reader might read the title, subtitles, 
subheading, and illustrations. Consider reading the first sentence of each paragraph. 
This technique is useful when the reader is seeking specific information rather than 
reading for comprehension. Skimming works well to find dates, names, and places. It 
might be used to review graphs, tables, and charts. 
 
 
 
b. Scanning 
According to Grallet says the following when scanning. We only try to 
locate specific information and we do not over follow the linearity of passage to do, 
we simply have our eye wander over the text until we find what we are looking for 
                                                          
13Azies, Furqanul. A. Chaedar Alwasilah. Pengajaran Bahasa Komunif: Teori dan 
Praktek. Bandung: Rosda Karya. 2000. 
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whether it be a name, a date or less specific information. Scanning is a technique you 
often use when looking up and word on the telephone took a dictionary, scanning 
involves your eyes quickly down the page seeks specific word and phrases. Scanning 
is also used when you first find a resource to determine whether it will answer you 
gossamer. 
"Scanning is one of the reading skills you require to locate information 
quickly in the index. The scanning means reading to find specific information. You 
have a specific target you search the text for the word which matches the information 
you need". Scanning is important to improve reading skill; students who use the 
method of reading, scanning will be looking for some information as soon as 
possible. 
Many students try to read every word of every sentence read. According to 
Soedarso, scanning is the technique of reading to get information without reading the 
others. So straight to the problem will be seeking specific facts and specific 
information.18 
Scanning it also quick reading, but when you scan you are looking for 
information about a question you work to answer you are usually looking for a 
number or a word or the name of something. When you scan you usually take 
following steps: 
                                                          
18Soedarso, 2014. Speed Reading, Sistem Membaca cepat Dan Efektif, Jakarta: Gramedia 
Pustaka Utama, p. 84. 
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a. Decide exactly what information you are looking for what is likely to take. For 
example, if you want to know how much something costs you would be looking 
for the number. If you want to know when something stars you would be 
scanning for a name. 
b. Next, decide where you need to look to find the information you would turn to the 
sports section of the newspaper to discover who want a baseball game and you 
would scan the "C" section of the phone book for the phone number of Steven 
Carry. 
c. Move you're quickly down the page until you find what you want to read to get 
information. 
d. When we find what we need we usually stop reading. 
Scanning is a strategy used by all readers to find relevant information in a 
text. Assessment of scanning is carried out by presenting test-takers with a text (prose 
or something in a chart or graph format) and requiring rapid identification of relevant 
bits of information.19 
O'sullivan and Jeremy say the following "When you're scanning to locate 
some information, it is not necessary to read and understand every word in the 
passage. When you look at each sentence you need to understand only enough  
 
                                                          
19H. Douglas Brown. Language Assessment Principles and Classroom Practices, 
(Longman: San Francisco State University: 2004), p.209. 
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to answer the question.20 
"Scanning is one of the reading skills you require to locate information 
quickly in the next. The scanning means reading to find specific information. You 
have a specific target and you search the text for the word which matches the 
information you need.21 
Scanning is reading a text quickly in order to find specific information 
(retrieved from Wikipedia). Scanning is used to find a particular piece of information. 
Run our eyes over the text looking for the specific piece of information that is 
needed. Use scanning on schedules, meeting plans, etc. in order to find the specific 
details which are required. 
Scanning is a specific reading skill which is often used in combination 
with others, such as skimming and intensive reading (Richard, Flatt, and Weber).22 
Learners need to learn different ways and understand that choosing how to read is an 
important step in building reading skills. 
                                                          
20Mark A. Clark, Choice Reading, (New York; The University of miching Press,t.th),   
p. 2. 
 
21Kerry O'sullivan and Jeremy Lindeck, Reading and Writing Skill, (New York;t, the), 
p.7. 
 
22Richards, Jack; John Platt, and Heidi Weber. Longman Dictionary of Applied 
Linguistics. London: Longman Group UK Ltd. 1985.   
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Its purpose is to extract certain specific information without reading 
through the whole texts. So the exercise of this strategy may ask the students to look 
for names or dates, to find a definition of the essential concept, or to list a certain 
number of supporting details. Invocation or general English, scanning is important in 
dealing with the general like schedules, manuals, forms, etc. 
c. Extensive Reading 
Extensive reading is used to obtain a general understanding of a subject 
and includes reading longer texts for pleasure, as well as business books. Use 
extensive reading skills to improve general knowledge of business procedures. 
Extensive -reading is carried out to active a general understanding of a usually 
somewhat linger text (book, long article, or essays, etc). Pleasure reading is often 
extensive. 
Extensive reading, sometimes helps learners get away from their tendency 
to overanalyze or look up words they don't know and read for understanding. 
Authentic, simple tests can either be devised or located in the real world.  By 
simulating reading for enjoyment or reading where all concepts, names, dates, and 
other details need not be retained, students gain an appreciation for the effective and 
cognitive window of reading. Sometimes this activity helps learners get away from 
their tendency to overanalyze or look up words they don't know and read for 
understanding. 
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In order to have good comprehension and avoid misunderstanding toward 
the reading materials, the readers should know the phase in conducting the reading 
activity. 
According to H. Douglas Brown that in the in the case of reading a variety 
of performances is derived more from (the multiplicity of types of text the genres 
listed above) them from the overt types of performance are typically identified, and 
these will serve as organizers of various assessment tasks. 
1. Perceptive. In keeping with the set of categories specified for listening 
comprehension, similar specifications are offered here, except with some different 
terminology to capture the uniqueness of reading. Perceptive reading tasks 
involve attending to the components of larger stretches of discourse; letters, 
words, punctuation, and other grapheme symbols. 
2. Selective. This category is largely an artifact of assessment formats. In order to 
ascertain one's reading recognition of lexical, of language within a very short 
stretch of language, certain typical are used: picture cued tasks; matching, 
true/false multiple-choice, stimuli include sentences, a brief paragraph, and 
simple charts and graphs. 
3. Interactive. Include among interactive reading types are stretches of a language of 
several paragraphs to one page or more in which the reader must, in a 
psycholinguistic sense, interact with the text. That is, reading is a process of 
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negotiating meaning; the reader brings to the text a set of schemata for 
understanding it, and intake is the product of that interaction. 
4. Extensive. Extensive reading applies to the text of more than a page, up to and 
including professional articles, essays, technical reports, short stories, and books. 
The purposes of assessment usually are to tap into a learner’s global understanding 
of a text, as opposed to asking test-takers to “zoom in” on small details.23 
3. Purpose of Reading Skill 
In doing something, actually, have the objective why we want to do that. 
Related to this statement, the question "why we read"? Can answer that “we read 
because we want to obtain information from that” the purpose will usually determine 
the appropriate type of reading and relevant reading skill to be used. 
Burn et.al. Say that there are two main reasons for reading, they are 
reading for pleasure and for information. Both depend on the reader, reading for 
pleasure is done without other people order, according to individual readers with, 
mood, preferences, taste, intellectual demand and cultural development. Reading for 
information is students my to learn merely to extract certain kind information from 
such texts, scientific, historical, philosophic, economic, and sociological. 
According Markhelffels, have four purposes of reading as follows; (1) to 
acquire knowledge, (2) to evolve ideas, (3) to solve problems, (4) to relax. For 
                                                          
23H. Douglas Brown. Language Assessment Principles and Classroom Practices, 
(Longman: San Francisco State University: 2004), p.189. 
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purposes of reading state above indicates that the reader must not only see and 
identify the symbols but must be also to interpret what reads, associate it with past 
experiences and project beyond the judgment the application and conclusion.24 
Based on the experiences, they are several goals that could be suggested reading 
including to: 
a. Understanding the aspects of language (word, phrase, sentences, and paragraphs 
in the text. 
b. Understanding the message of the text. 
c. Looking for important information from text. 
d. Enjoy readings, both textual and contextual.  
4. The Important of Reading Skill 
Hedge states that any reading component of an English language course 
may include a set of learning goals for: 
a. The ability to read a wide range of text in English. This is the long-range goal 
most teachers seek to develop through independent readers outside EFL/ESL 
classroom. 
b. Building knowledge of the language which facilitates reading ability building 
schematic knowledge. 
                                                          
24Med. D. Marks feels, Better Reading in the Secondary: Principle and procedure for 
Teacher, (New York: Oregon State University the Rod Press Com., 1996), p.199. 
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c. The ability to adapt the reading style according to reading purpose (i.e. 
skimming, scanning). 
d. Developing an awareness of the structure of written texts in English. 
e. Taking a critical stance to the contents of the texts 
The last goal can be implemented at an advanced level. Students, 
however, should be kept aware that not all internet content is authentic since there are 
no "gatekeepers" and anyone can post whatever he/she like in this cyberspace. 
Consequently, students can check the authenticity of the text by looking at the 
following indicators: the article gives the name of the author or no, the date of 
publication, the aim of the article, etc. 
5. Strategy of Improving Reading Skill  
Strategies are an important part of comprehension. There are only a few 
strategies readers use in various combinations over and over again, with slight 
variation from one reading situation to another. These include: making predictions, 
motoring and questioning what is happening, adjusting predictions as you go, 
creating images in the mind, removing blockages to meaning, and reflecting on the 
essence the significance or the importance of what has been read. These strategies can 
be categorized as before you begin reading, as you begin reading, during reading, and 
after reading.25 
                                                          
25Duffy G.G., Explaining Reading a Resource for Teaching Concept, Skill, and Strategies 
(New York, The Guilford Press, 2009), p.19. 
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Everyone has a different purpose in reading. The effective reading means 
being able to reach accurately and understand as much of the passage you need in 
order to achieve your purpose. To achieve one purpose of reading she/he can apply 
some reading techniques: 
Pre-reading 
Pre-reading is the technique that a reader uses before he begins to read the 
material which will improve his comprehension and recall. Mc whorter states that 
pre-reading involves looking only at those parts of the reading material that will tell 
you what it is about or how it is organized. Further, he explains, the portions to look 
at in reading a textbook chapter are: 
1. Read the Title.  
Often the title functions as a label and tells us the material is about. It 
establishes the overall topic or subject. 
2. Read the Introduction or Opening Paragraph  
The first few paragraphs of a piece of writing are usually introductory. 
The author may explain the subject, outline his or her ideas, or give some clues 
about his or her direction of thought. If the introduction is long, read only the first 
two or three paragraphs. 
3. Read Each Bold Face Heading 
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Headings, like titles, serve as the label and identify the content of the 
material their head. Together, the headings will form a mini-outline of the important 
ideas. 
4. Read the First Sentence Under Each Heading 
 Although the headings often announce the topic that will be discussed, 
the first sentence following the heading frequently explains the heading and states the 
central thought of the passage. In the sample selection, notice that many of the first 
sentences further explain the heading. 
5. Notice Any Typographical Aids  
 The typographical aids include all features of the page make facts or ideas 
outstanding or more understandable. These include italics (slanted print), boldface 
type, marginal notes, colored ink, capitalization, and underlining. 
6. Notice Any Graphs or Pictures 
Graphs, charts, and pictures are used for two purposes. First, they 
emphasize important ideas, and second, they clarify or simplify information and 
relationships. Therefore, they are always important to notice when you are pre-
reading. The easiest way to establish quickly what important element of the text is 
being further explained by the graphic or picture is to read the caption. 
7. Read the Last Paragraph or Summary 
The last paragraph of a chapter often serves as a conclusion or summary. 
In some chapters, more than one paragraph may be used for the third purpose. In 
29 
 
some textbooks, these last few paragraphs may be labeled “summary” or 
“conclusion.” By reading the summary before reading the chapter, we will learn the 
general focus and the content of the material.26 
6. Problems in Reading Skill 
There are problems in reading skill as follows: 
a. Problem of vocabulary 
When we read a book, we feel that the greatest problems that are 
vocabulary. If we do not have enough vocabulary, it is sure that we are difficult to 
understand the content. 
Some students quickly read few, if any difficulties. The teacher’s role is to 
help these students’ identity problems and try to provide exercise, and activities to 
help them overcome their weakness. 
According to Nattal, the students are generally not aware of, but it is 
important that they should make themselves understood that possible vocabulary 
should make be taken into consideration. Once they accept that is natural to have an 
active vocabulary (words understand approximately when we meet them, but cannot 
use) their attitude to know word may become more relaxed. On the other hand, new 
vocabulary cannot be found without reading.27 
b. Problem of structure 
                                                          
26Me Whoter, Efficient and Flexible Reading,  (New York, 1992),  p. 25-26. 
 
27Cristian Nuttal, Teaching Reading Skill in Foreign Language, (London, Cristian Nuttal, 
1982), p. 33. 
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Sentence structure is part sentence problems, especially in understanding 
reading. Nuttal says that; we can make use of structural clues establish, not exactly 
the meaning, but at least the type of the grammatical category of words represented 
by the new item. This tells us kind of meaning of understanding.28 
Based on the opinion above, we know is a verb, then the sequence. "The 
spooky rundle kneaded" would begin to make me a noun, because a gap between 
"the" and a verb must be followed by a noun. Students may a not know what a bundle 
is, but once he has in defied it as a noun, he is a little nearer to understand the 
sentences. Of course, new words do not always occur in such straightforward 
surrounding as the sentences about the hurdle. But providing the neigh word which 
similar, or at least identify able as a verb, adjective, act. It should be possible to work 
the part of speech of the new word, and this is the beginning of making sense of the 
text. 
c. Problem of semantic  
As it is the learning situation, some students quickly learn to read a few, if 
any difficulties. But not all word is difficult. Therefore, it the students find difficulties 
word, the teacher must help them to identify problems and provide exercise, and 
activities to help them overcome the problems. According to Nuttal, there are some 
difficulties the readers have to deal with student's difficulties in semantic.29 
                                                          
28Ibid, p. 26. 
29Cristian Nuttal, Teaching Reading Skill in Foreign Language, (London, Cristian Nuttal, 
1982), p.27. 
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7. Kinds of Reading Skill 
Geoffrey Broughton, et.al, categorizes reading into some categories, which 
are: 
a. Reading Aloud 
Reading aloud involves understanding the black marks first and then 
production of the right noises. Most people, if they are asked to read something 
aloud, like have an opportunity to ‘glance at what it is they are being asked to read. In 
the actual process of reading aloud to they usually find that their eyes are several 
words if not lines ahead of their tongues.  
 It must be recognized that reading aloud is primarily an oral matter. For those 
who teach foreign languages, it is closer to ‘pronunciation' then it is to 
‘comprehension'. While it is perfectly proper to try to develop the skill of reading 
aloud it clearly cannot be done using an unfamiliar text the content and language are 
clearly understood, detailed explication and practice of special pronunciation 
problems in it, and small group techniques. It must also be admitted that the 
usefulness of the skill of reading aloud is limited. Few people are required to read 
aloud as a matter of daily routine, radio newscasters, clergymen, perhaps, actors, and 
that is all. In the huge majority, its importance is minimal. 
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b. Intensive reading 
The remaining two kinds of reading activity, content study together and 
linguistic study, reading are also often grouped together and called intensive reading. 
Once again the term indicates that it is not the nature of the skills involved that is 
most interesting, but the result, in this case, a deep and thorough understanding of the 
black marks on the paper. The concern is for detailed comprehension is very short in 
length. The objective is to achieve the full understanding of logical argument, the 
rhetorical arrangement or pattern of the text, of its symbolic, emotional and social 
overtones, of the attitudes and purposes of the author, and of the linguistic means that 
he employs to achieve his end. 
c. Reading Speed 
Closely related to the degree of understanding is reading speed. Obviously, 
the rate at which may be covered becomes slower as depth and detail of 
understanding increase, but there are a number of other factors which enter in here. 
One of these may be the clarity of the text itself. Another factor is the extent to which 
the content of a text is already similar to the reader. Nevertheless, it is possible to 
develop reading speed, and efficient reading involves high reading speeds with high 
levels of comprehension. 
Many people seem to believe that study and slow reading are the same, or at 
least that in order to study well one must read slowly. It is very important that this 
belief is undermined. The study involves several other sorts of skill besides reading 
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and may well involve several different sorts of reading skill. The good student will 
probably want to make a preliminary survey of what he is going to study, this will 
lead him to formulate a series questions about the subject he is studying, he will then 
read, perhaps partly skimming, partly reading intensively to find the answer to those 
questions, and he was recorded the answers he will at some future time revise the 
material. 
It should be the concern of every teacher to foster increased general reading 
speed in pupils, fluent silent reading speed in pupils. Fluent silent reading is 
especially necessary for anyone who purposes venture on to any kind of higher 
education, it is fairly easy to double and treble that speed, it is obvious that the effort 
to do this to be made.30 
8. Reading assessment 
In 2002, the reading framework is updated update to provide more explicit 
for details about the assessment design and content. During that process, some of the 
terms used to describe elements of the reading assessment were changed. The 
following describes elements of the reading framework incorporate these changes. It 
should be noted, however, that revision in the framework does not represent a change 
in the design or content of the NAEP reading assessment that was first administered 
in 1992. 
                                                          
30Geoffrey Broughton, et.al. Teaching English as a Foreign Language, ( London, 1985),  p. 
90-94. 
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According to the framework, development of the national assessment 
Governing Board, NAEP assesses there the context for reading: reading for literary 
experience, reading for information, and reading to perform a task. 
 
a. There different contexts for reading were assessed: 
1. Reading for literary experience: readers explorer events, characters, themes, 
plots, actions, and language of literary works by reading novels, short stories, poems, 
plays, legends, biographies, myths, and folktales. 
2. Reading for information: readers can information understanding word by 
reading the materials such as bus or train schedules, direction for repairs or make, 
classroom procedures tax forms (grade 12), maps, and so on. 
b. Students were assessed on four different aspects of reading. 
1. Forming a general understanding: the readers must consider the text as a 
whole and provide a global understanding of it. 
2. Developing interpretation: the reader must be expending initial impressions to 
develop a complete understanding of what had read. 
3. Making reader/text connections: the reader must connect the information in 
the text with knowledge and experience. 
4. Examining content and structure: this required critically evaluating, 
comparing and constricting. 
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 The reading framework specifies to the test reading in the form essay 
test and the distribution of question for each context of reading and each aspect of 
reading. Because reading draws on multiple types of knowledge, it can be tested in 
several different ways. Tests also vary depending on whether they are used to test 
children or adults. The standardized test is wormed to a large population of readers, 
allowing the tester to determine what is typical for an individual of a given age. For 
example, the average reading, reading ability of children aged 10 years, 0 months will 
be 10;0. However, a more advanced eight year old might also be able to read 10;0 
level. Reading achievement is influenced by multiple factors and is not limited to, a 
child's general intelligence.  
Multiple intelligence based methods, which draw upon the reader's diverse 
ways of thinking and knowing to enrich his or her appreciation of the text. Reading is 
fundamentally a linguistic activity: one can comprehend a text without resorting to 
other intelligence, such as the visual (e.g., considering "what if") scenarios predicting 
how to text will unfold based on context clues). However, most readers already used 
several bits of intelligence while reading and making a habit of doing so in a more 
disciplined manner-I. e. Constantly or after every paragraph-can result in more vivid, 
memorable, experience.31 
C. Theory of Cooperative Learning Type T-A-I (Team Assisted Individualization). 
                                                          
31NEAP. The Nation’s Report Card Reading. 2002, p. 4-5. 
 
36 
 
 
 
1. The technique of Cooperative Learning 
Cooperative learning is a successful teaching strategy in which small 
teams, each with students of different levels of ability, use a variety of learning 
activities to improve their understanding of a subject. Each member of a team is 
responsible not only for learning what is taught, but also for helping teammates learn, 
thus creating an atmosphere of achievement. As students work together in pairs and 
groups, they share information and come to each other's aid. They are a "team" whose 
players must work together in order to achieve goals successfully.32 
 There are many techniques in cooperative learning which can be 
applied by teachers in teaching-learning activities, such as; Students Team 
Achievement Division (STAD), Teams-Games-Tournament (TGT), Jigsaw, Number 
Head Together (NHT). Three are general cooperative learning method adapted to 
must subject and grade level; STAD, TGT, and Jigsaw.33  
2. Definition of TAI Learning model 
 Cooperative Learning type T-A-I (Team Assisted Individualization) 
that formed a small group that is heterogeneous with a background in a different way 
of thinking to help each of the other students who need help.34 This learning model T-
A-I (Teams Assisted Individualization) is a model of learning is by forming small 
                                                          
32H. Douglas Brawn, Teaching by Principles on Interactive Approach to Language 
Pedagogy (second edition), California; Longman, 2000), p. 47.  
  
33Steven G. McCafferty (Ed.), Cooperative Learning and Second Language Teaching, 
(New York: Cambridge University Press, 2006), p.181-194.  
 
34Amin Suyitno, Pembelajaran Cooperative Learning,  Gramedia Widiasarana 
Indonesia(Surabaya: 2006), p. 224. 
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groups of thinking in order to help other students in the groups. In this model applied 
to the model guidance between friends, which is responsible for guiding friends who 
are good friends who are weak, so weak friend who can be helped resolve the problem 
encountered in learning and friends who are good can further improve reading skill.
  
T-A-I is unique among all the cooperative learning methods in its use of 
more individualized rather than class-paced instruction. It was developed for use with 
classes too heterogeneous to be thinking the same material at the same rate, especially 
classes with mainstream children who need the positive social interaction that takes 
place in the teams but who also need material at their own level. 
Cooperative learning T-A-I (Teams Assisted Individualization) learning 
model has eight components as follows: 
a. Teams  
This is recognized as an important step in the cooperative learning of T-A-
I. In this step, the teacher groups the students into some heterogeneous groups 
consisting of 7-8 students each. 
b. Teaching Group 
The teacher explains the material briefly before the tasks given. 
c. Placement test 
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In this step, the teacher gives a pretest to the students. This method could 
also be replaced by observing the test result of the previous material or the average 
score that the students earned during the certain duration of the study. This step 
enables lecturers to figure out the students' weakness in particular topics. 
d. Teams Study 
The students learn by using the students' worksheet. The teacher also gives 
assistant to the students who need help individually. This step could also use the 
students who have a good academic record to help the other members of the group as 
the peer tutor. 
e. Student Creative 
The teacher needs to emphasize and to create the students’ perception that 
the individual success is determined by the success of their group. 
 
f. Fact Test 
The teacher gives small test based on the facts got from the students, for 
instance, by delivering a quiz. 
g. Teams score and Team Recognition 
The next step is that the teacher gives score to the group’s work and gives 
“salutation” reward towards the group which can pass the tasks well and also towards 
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the group which still fails the tasks, for instance, by recognizing them as “the BEST 
group” or “the OUTSTANDING group”, etc. 
h. Whole-Class Units 
The final step is that the teacher re-presents the material at the end of the 
chapter by using problem-solving strategy for the entire student in the classroom. 
Each component of cooperative learning model Team Assisted 
Individualization brings benefit to the teacher, students, top groups and bottom 
groups who work together completing the academic tasks, namely: the clever students 
take the responsibility to help the weak group. Thus, they can develop their abilities 
and skills. The weak students will be assisted in understanding the subject matter 
since there is no competition among the students because they work together to solve 
problems in dealing with different ways of thinking. Students do not only expect 
assistance from the teacher, but also motivated to learn fast and accurate in all 
material. The teacher could use only half of his/her teaching time, so it will be easier 
to give individual assistance to the students. 
The award is given each end of the lesson by ranking scores earned by 
each member of the group. The award is done by means of announced the names of 
the group with the highest group score and score the highest development, and 
rewards can be anything as long as super interested and motivated as well as improve 
the performance of the group. 
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3. Advantages of Type T-A-I Learning Model 
The researcher took this study on reading skill students of using T-A-I 
(Team Assisted Individualization) learning model. T-A-I was designed by Slavin and 
his associate in the early 1980s.35 T-A-I is designed primarily for grades 3-6, but it 
has been used at higher grade levels (up to the community college level). T-A-I was 
developed for several reasons. First, T-A-I would provide a means of combining the 
motive power and peer assistance of cooperative learning with an individualized 
instructional program-one that would provide all students with materials appropriate 
to their levels of skill and allow them to proceed through these materials at their own 
rates. Second, T-A-I was developed to apply cooperative learning method to solve 
many of the problems of individualized instruction. Third, T-A-I was developed as a 
means of producing the well-documented social effects characteristic of cooperative 
learning while meeting diverse needs. 
Some advantages of T-A-I for both teacher and students are as follows:36 
a.  It can minimize teacher’s involvement in correcting and scoring answer 
b.  The teacher will spend the time to teach the small group  
c.  The students will be motivated to study the material quickly and accurately 
                                                          
35 Slavin, R.E. Cooperative Learning Method, ( New York: 1989),  p. 22. 
 
36 Ibid, p. 190.  
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d. The students working in learning teams toward a cooperative goal could help one 
another study, provide instant feedback to one another, and encourage one another 
to proceed rapidly and accurately through the material. 
4. Disadvantages of  T-A-I Learning Model 
a.  Not all subject fits taught with type cooperative study model Team Assisted 
Individualization (T-A-I).  
b. When does this study method learning be known, possibility amount of entrant 
educates confused, apart lose self-confidence taste and apart disturb to deliver 
entrant educates other. 37 
5. Steps of  T-A-I Learning Model 
T-A-I (Team Assisted Individualization) learning model must detect steps 
systematic in carrying out to learn to teach exist in the class. As two steps in study T-
A-I learning model looks as follows:  
a. Teachers prepare to teach materials that will be completed, the student group. 
b. Teachers provide pre-test to the student or looking at the average daily value of 
the students so that teachers know the weaknesses of students in a particular field. 
(Adopting the component Placement test). 
c. Teachers also write briefly material, (adopting the teaching component Group) 
d. Teachers formed a small group of heterogeneous but harmonious based on the 
daily tests of students, each group of 4-5 students. (Adopting component Teams). 
                                                          
37http://nurandikariyadi.blogspot.co.id/2013/01/cooperative-learning-with-team-
assisted.html. accessed  11 January 2017. 
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e. Each task group of teachers in the form of worksheets that have been designed 
themselves beforehand and teachers provide individual assistance to those who 
require it. (Adopting Component Teams Study). 
f. The leader of the group reported the group's success to present their work and 
ready to be given by the teacher replicates. (Adopt a Student component 
Creative). 
g. Teachers provide post-test to be done individually. (Adopting component Fact 
Test). 
h. Teachers set the best group to group the less successful (if any) based on the 
results of the connection. (Adopt component Team Score and Team Recognition). 
i. Teachers also write formative tests in accordance with the prescribed competence. 
D.   Hypothesis   
The  test the hypothesis, this research used statistic hypothesis namely: 
H0 = there is no significant improvement in students reading skill after treatment 
using T-A-I learning model.  
H1 = there is positive (increasing students’ reading skill) 
 
 
E. Theoretical Framework 
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 The conceptual framework for this research is the explanation of the 
background structure theory of finding data, data analysis, and concluded that this 
research chooses cooperative learning type T-A-I (Teams Assisted Individualization) 
in improving students reading skill of the eleventh year students of SMA Negeri 5 
Luwu Bajo and the students need reading skill way in developing ability in learning 
English as a foreign language especially in use type T-A-I. The researcher use 
pamphlet material in improving students reading skill aof SMA Negeri 5 Luwu Bajo. 
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CHAPTER III 
METHOD OF RESEARCH 
A. Research Design 
The method in this research was Pre- experimental research which one 
group pre-test, treatment, and post-test. The Pre - experimental group was treated 
with Cooperative learning type T-A-I (Teams Assisted Individualization) while the 
group was treated to a verbal explanation.   
The design of this research could be described as follows: 
PRETEST TREATMENT POSTTEST 
O1 T O2 
 
Witch: 
O1  = Pre-test 
T  = Treatment 
O2  = Post-test 
B. Population and Sample 
According to Ary et.al. Said that population is all members of the well 
defined class of people, events or objects.38 
1. Population 
                                                          
38Sukardi, Metodologi Penelitian Pendidikan, (Cet. I; Jakarta: Bumi Aksara, 2003), p. 53. 
46 
 
 
 
The populations of this research the students SMA Negeri 5 Luwu Bajo in 
2016/2017 academic year. They are divided into four classes, each class (XI IPA.1, 
XI IPA.2, XI IPA.3, and XI IPA.4). The populations were all IPA class that consists 
of classes and each class 40 students, so the populations were 160 students.  
2. Sample 
In this research, the researcher used random sampling technique. The 
researcher took one class for four classes, namely XI IPA.3 because based on the 
observation that the researcher did at the class XI IPA.3, the researcher found that the 
students in this class had heterogeneous with the difference of their performance 
level, gender, and ethnicity. In this class, there were 40 students registered, but there 
were only 30 students actively attended the class during the research, so the sample 
was 30 students. 
C. Instrument of Research 
1. Reading Test 
In this research, the researcher used pre-test and post-test. The pre-test and 
post-test were used to know the students reading skill, for this test, the researcher 
gave some questions. The test purposed that the students can answer the questions in 
the written test. 
D. Procedure for Collecting Data 
In collecting data, the researcher used some procedures as follows: 
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1. Giving Pre-test 
The researcher gave the pre - test to the students by using reading text. 
And they were given 30 minutes to make the text. This test is to measure the students 
reading skill before doing the technique. 
 
2. Treatment 
The researcher conducted treatment that is done during four meetings.  
These steps are followed: 
a. First treatment 
- Teams study 
The researcher divided students into 4 groups with the member of the   
heterogeneous and each group consist of 7-8 students. 
- Placement test 
The researcher gave a pamphlet (Bazaar food and Clothing) to be made by the 
group members of the group. 
- Teaching group 
The researcher explains the material briefly before the tasks given. 
- Teams study 
 The researcher provides individual assistance to those who require it. 
- Students creative 
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The students present the result from their tasks. 
- Fact test 
The researcher gave a quiz to all students. 
- Teams score and team recognition 
The researcher gave awards to a group that has value/high point. 
- Whole –class units 
The researcher gave an evaluation. 
 
b. Second treatment 
- Teams study 
The researcher divided students into 4 groups with the member of the   
heterogeneous and each group consist of 7-8 students. 
- Placement test 
The researcher gave a pamphlet (English Speech Competition) to be made by 
the group members of the group. 
- Teaching group 
The researcher explains the material briefly before the tasks given. 
- Teams study 
 The researcher provides individual assistance to those who require it. 
- Students creative 
The students present the result from their tasks. 
- Fact test 
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The researcher gave a quiz to all students. 
- Teams score and team recognition 
The researcher gave awards to a group that has value/high point. 
- Whole –class units 
The researcher gave an evaluation. 
- The researcher divided students into 4 groups with members of the 
heterogeneous and each group consist of 7-8 students. 
- The researcher chooses one student who is as supervisor of each group. 
 
c. Third treatment 
- Teams study 
The researcher divided students into 4 groups with the member of the   
heterogeneous and each group consist of 7-8 students. 
- Placement test 
The researcher gave a pamphlet (TOEFL Seminar and Workshop) to be made 
by the group members of the group. 
- Teaching group 
The researcher explains the material briefly before the tasks given. 
- Teams study 
 The researcher provides individual assistance to those who require it. 
- Students creative 
The students present the result from their tasks. 
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- Fact test 
The researcher gave a quiz to all students. 
- Teams score and team recognition 
The researcher gave awards to a group that has value/high point. 
- Whole –class units 
The researcher gave an evaluation. 
d. Fourth treatment 
- Teams study 
The researcher divided students into 4 groups with the member of the   
heterogeneous and each group consist of 7-8 students. 
- Placement test 
The researcher gave a pamphlet (English Course) to be made by the group 
members of the group. 
- Teaching group 
The researcher explains the material briefly before the tasks given. 
- Teams study 
 The researcher provides individual assistance to those who require it. 
- Students creative 
The students present the result from their tasks. 
- Fact test 
The researcher gave a quiz to all students. 
- Teams score and team recognition 
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The researcher gave awards to a group that has value/high point. 
- Whole –class units 
The researcher gave an evaluation. 
- The researcher divided students into 4 groups with members of the 
heterogeneous and each group consist of 7-8 students. 
- The researcher chooses one student who is as supervisor of each group. 
- The researcher presented the lesson. 
- The researcher gave a pamphlet (English Course) to be made by the group 
members of the group. 
- Students who could do the task/problem explained to members of the group so 
that all members of the group understand. 
- The researcher gave a quiz to all students. When answering the quiz, students 
should not help each other. 
- The researcher gave awards to a group that has value/high point. 
- The researcher gave an evaluation. 
3. Post-test 
After giving the treatment, the researcher gave post-test to know the result 
of students reading skill by using T-A-1 (Teams Assisted Individualization). The 
research, gave evaluation students with the same materials. The students asked to 
answer the questions which consist of the essay by used a scanning technique in 
reading text. The post-test procedure is the same as the pre-test. 
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E. Technique of Data Analysis 
The data analysis involves some steps that are elaborated as follows: 
1. Scoring the students from the test has been given 
 𝑆𝑐𝑜𝑟𝑒: 
𝑆𝑡𝑢𝑑𝑒𝑛𝑡 𝐶𝑜𝑟𝑟𝑒𝑐𝑡 𝐴𝑛𝑠𝑤𝑒𝑟
𝑇𝑜𝑡𝑎𝑙 𝑖𝑡𝑒𝑚
x 100.39 
 
2. Classifying the students score into six levels, as follows: 
To understand the level of classifying the students score into the following 
criteria:40 
No  Score  Classification 
1 80-100 Excellent  
2 66-79 Good  
3 56-65 Average 
4 40-55 Poor  
5 0-39 Fairly Poor 41 
 
5 = the students answer the test items between 80-100 
4 = the students answer the test items between 66-79 
3 = the students answer the test items between 56-65 
                                                          
39L.R Gay, Educational Research, ( USA, 1981),  p. 225. 
 
40 ibid  
 
41Suharsimi Arikunto dan Cepi Safruddin Abdul Jabar, Evaluasi Program Pendidikan, 
(Jakarta: Bumi Aksara,2009), p.35. 
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2 = the students answer the test items between 40-55 
1 = the students answer the test items between 0-39 
 
3. Classifying the student's scores by using percentage 
 𝑃 =
𝐹
𝑁
𝑋 100% 
 
Where:  P = Percentage 
   F = Frequency 
   N = Number of samples.42 
 
 4. Calculating the result of students T-test by using SPSS 16. 
 
 
 
 
 
 
 
                                                          
42Ibid. p. 292. 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
A. Findings  
The findings of the research show the result of the data that have been 
analyzed statistically and the tabulating data. It compares the students score in pre-
test and post-test, classification percentage of students score in pre-test and post-test, 
the mean score and standard deviation of the student's pre-test and post-test. 
1. The analysis of students reading the score in pre-test and post-test. 
a. The mean score of the students in  pre-test 
In this section, the researcher shows the complete score of in reading skill 
(student correct answer) in the pre-test, the mean score and standard deviation of 
students and the rate percentage of students reading skill score in the pre-test. The 
researcher presents the data in the tables and calculates the score by using SPSS 16 
program. Then, the researcher shows the students complete score reading skill in the 
pre-test. The tabulation of students score in the pretest can be seen in table 4.1:  
 
 
 
 
 
 
Table 4.1 
The Students Correct Answer in the Pre-test 
Respondent Correct Answer 
R1 2 
R2 2 
R3 3 
R4 3 
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R5 2 
R6 2 
R7 1 
R8 2 
R9 2 
R10 3 
R11 1 
R12 2 
R13 1 
R14 2 
R15 3 
R16 1 
R17 2 
R18 2 
R19 3 
R20 3 
R21 1 
R22 3 
R23 2 
R24 2 
R25 1 
R26 2 
R27 1 
R28 1 
R29 2 
R30 2 
 
To find out the mean score of the students in the pre-test, the researcher 
calculated by using SPSS 16. The result of the analysis can be seen in to be table 
descriptive statistic as follows: 
 
 
Table 4.2 
The Mean Score of Students in Pre-test 
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Descriptive Statistics 
 
N Range 
Minimu
m 
Maxim
um Sum Mean 
Std. 
Deviation 
 
Statistic Statistic Statistic Statistic Statistic Statistic 
Std. 
Error Statistic 
pretest 30 2.00 1.00 3.00 59.00 1.9667 .13116 .71840 
Valid N 
(listwise) 
30 
       
 
From the table 4.2, shows that the highest score of students is 3 and the 
lowest score is 1. Besides, it also indicates that the mean score of students in pre-test 
were 1.96 and the standard deviation error is 0.13116 
 
Table 4.3 
The Score Students Reading Skill in Pre-test 
Respondent  Correct Answer Score 
R1 2 50 
R2 2 55 
R3 3 60 
R4 3 60 
R5 2 45 
R6 2 50 
R7 1 35 
R8 2 50 
R9 2 55 
R10 3 60 
R11 1 35 
R12 2 40 
R13 1 35 
R14 2 45 
R15 3 60 
R16 1 35 
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R17 2 55 
R18 2 55 
R19 3 60 
R20 3 60 
R21 1 30 
R22 3 60 
R23 2 40 
R24 2 55 
R25 1 35 
R26 2 55 
R27 1 35 
R28 1 35 
R29 2 55 
R30 2 50 
 
To find out the rate percentage of the students, the researcher took the 
scoring students of reading test on the criteria classifying the students score and then 
classification their score into table classification as follows: 
 
Table 4.4 
The Rate Percentages Students Scoring in Pre-test 
Classification Score Rating Frequency Percentage 
Excellent 
 
 Good 
 
Average 
 
Poor 
 
Fairly  Poor 
86 – 100 
 
56-70 
 
41-55 
 
26-40 
 
0-39 
5 
 
4 
 
3 
 
2 
 
1 
 
- 
 
- 
 
7 
 
15 
 
8 
0% 
 
0% 
 
23% 
 
50% 
 
27% 
Total 30 100% 
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The table 4.4 indicates that students score in the frequency of pre-test. It 
shows that there were none of the students (0%) classified excellent and good. The 
other showed that there were 7 respondents (23%) classified as average. It also shows 
that there were 15 respondents (50%) classified as poor. And there were 8 
respondents (27%) classified as fairly poor. Based on the data above, it can be seen in 
the table above there is no one students got excellent and good that indicated the 
reading skill of the students still low. 
b. The analysis students reading score in post-test 
1. The mean score of the students in Post-test 
In the section, the researcher showed the students correct answer in post-
test, the mean score and standard deviation of students, and the rate percentage of 
students reading score in post-test. Te researcher presented them in the tables and 
calculated the score by using SPSS 16. For more clearly, at first, researcher showed 
the students answer score in post-test. It was tabulated by following:  
 
Table 4.5 
The Students Correct Answer in Post-test 
Respondent Correct Answer 
R1 4 
R2 5 
R3 5 
R4 5 
R5 5 
R6 5 
R7 5 
R8 5 
R9 5 
R10 5 
R11 5 
R12 5 
R13 5 
R14 5 
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R15 5 
R16 5 
R17 5 
R18 5 
R19 5 
R20 4 
R21 5 
R22 5 
R23 5 
R24 5 
R25 5 
R26 5 
R26 5 
R27 5 
R28 5 
R29 5 
R30 5 
 
To find out the mean score of the students in post-test, the researcher 
calculated by using SPSS 16. The result of analysis can be seen into the table 
descriptive statistic as follows: 
 
 
 
 
 
 
Table 4.6 
The Mean Score of Students in Post-test 
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Descriptive Statistics 
 
N Range 
Minimu
m 
Maxim
um Sum Mean 
Std. 
Deviation 
 
Statistic Statistic Statistic Statistic 
Statist
ic 
Statisti
c 
Std. 
Error Statistic 
Posttest 
30 1.00 4.00 5.00 
148.0
0 
4.9333 .04632 .25371 
Valid N 
(listwise
) 
30 
       
 
From the table 4.7, it shows that the highest score of students were 5 and 
the lowest 4. Besides, it also indicates that the mean score of students’ correct answer 
in post-test were 4.93 and the standard deviation error is 0.4632 
2. The scoring classification and rate percentage of the students 
 
Table 4.7 
The Score of Students in the Post-test 
Respondent Correct Answer Score 
R1 4 65 
R2 5 100 
R3 5 100 
R4 5 100 
R5 5 100 
R6 5 95 
R7 5 95 
R8 5 95 
R9 5 100 
R10 5 100 
R11 5 100 
61 
 
R12 5 100 
R13 5 100 
R14 5 100 
R15 5 100 
R16 5 100 
R17 5 90 
R18 5 90 
R19 5 95 
R20 4 80 
R21 5 95 
R22 5 95 
R23 5 100 
R24 5 100 
R25 5 100 
R26 5 100 
R27 5 95 
R28 5 100 
R29 5 100 
R30 5 100 
 
To find out the rate percentage of the students, the researcher took the 
scoring students of reading test on the criteria of classifying level the students score 
and classification their score into table classification as follows: 
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Table 4.8 
The Rate Percentages Students Scoring in Post-test 
Classification Score Rating Frequency Percentage 
Excellent 
 
 Good 
 
Average 
 
Poor 
 
Fairly  Poor 
86 – 100 
 
56-70 
 
41-55 
 
26-40 
 
0-39 
5 
 
4 
 
3 
 
2 
 
1 
 
28 
 
2 
 
- 
 
- 
 
- 
 
 
93% 
 
7% 
 
0% 
 
0% 
 
0% 
Total 30 100% 
 
The table 4.8 indicates that students that students score in the frequency of 
post-test. 
Based on the table classification above and the mean score of the 
respondent, the researcher found that none of them (0%) got average, poor, and fairly 
poor. There were 28 respondents (93%) classified as excellent, 3 respondents (7%) 
classified as good. 
3. Analysis the Hypothesis of Acceptability 
To know whether the pre-test and post-test are significantly different, and 
also to know acceptability of hypothesis, the researcher used t-test and calculated by 
using SPSS 16.The results can be seen below: 
 
 
 
Table 4.9 
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The Mean Score and Standard Deviation of Pre-test and Post-test 
 
Descriptive Statistics 
 
N Range 
Minimu
m 
Maxim
um Sum Mean 
Std. 
Deviatio
n 
 
Statistic 
Statist
ic Statistic Statistic 
Statist
ic Statistic 
Std. 
Error Statistic 
Pretest 30 2.00 1.00 3.00 59.00 1.9667 .13116 .71840 
Posttest 
30 1.00 4.00 5.00 
148.0
0 
4.9333 .04632 .25371 
Valid N 
(listwise) 
30 
       
  
The table 4.9 indicates that the standard deviation in pre-test were 0, 71 
and post-test 0, 25. it also shows that mean score of the students in pre-test were 1,96 
and the mean score of the students in post-test were 4,93. The result of the table 
above shows that mean score of the students in post-test was higher than the mean 
score of students in the pre-test. It means there is increase after gave treatment from 
the effectiveness by use T-A-I improve reading skill student. 
To know whether the pre-test and post-test were significantly different, 
and also know acceptability of the hypothesis of this research, the researcher used test 
analysis and calculates it by using SPSS 16. The result could be shown in the table of 
paired sample statistics, paired sample correlations, and paired sample test. It presents 
in the following tables: 
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The Table 4.10 
The Paired Samples Statistics of Pre-test and Post-test 
 
Paired Samples Statistics 
  Mean N Std. Deviation Std. Error Mean 
Pair 1 Posttest 4.9333 30 .25371 .04632 
Pretest 1.9667 30 .71840 .13116 
  
The table sample statistic of pre-test and post-test above shows that 
students mean score from pre-test 1,96 before gave treatment and after gave treatment 
the researcher gave post-test, then students mean score increase post-test 4,93. 
Standard deviation from pre-test 0,71 to post-test 0,25, and mean standard error pre-
test 0,13 to post-test 0,04. 
 
Table 4.11 
The Paired Samples Correlation of Pre-test and Post-test 
 
Paired Samples Correlations 
  N Correlation Sig. 
Pair 1 posttest & pretest 30 -.202 .285 
   
The table paired sample correlation of pre-test and post-test above shows 
that the correlation of the student's ability before and after treatment is 0,285. It 
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means that is a significant correlation of student’s ability in reading skill through 
pamphlet before and after treatment. 
 
Table 4.12 
Paired Samples Test The Paired Sample Test of Pre-test and Post-test 
Paired Samples Test 
  Paired Differences 
t df 
Sig. (2-
tailed) 
  
Mean 
Std. 
Deviat
ion 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
  Lower Upper 
Pair 1 posttest – 
pretest 
2.966
67 
.8087
2 
.1476
5 
2.66469 3.26865 20.092 29 .000 
 
From the table sample test, the researcher got the data that t0 (tcount) 
=20,092 and df (degree of freedom)=29. Based on the table distribution, the tt (ttable) is 
2,045 form the standard signification 0,05 with degree of freedom (df)=29. Based on 
the result, the researcher concluded that t0 (tcount) was higher than tt (ttable), t0 > tt. It 
means, H1 ≥ H0 because, standard signification 0,05 while H1 above were 0,05, the 
research effective used T-A-I in improve students reading skill through Pamphlet.  
The hypothesis was tested by using SPSS 16 in the case, the researcher 
used t-test (testing of significance) for paired sample t-test, that is, a test know the 
significance difference between the result of student mean score in pre-test and post-
test. 
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20,092 > 2,045 
  
Related to the result that (t0 > tt) the tcount was higher that ttable. It was 
concluded that there was a significance difference in teaching reading before and 
after through pamphlet. Become of that, the researcher believed that the reading skill 
at the eleventh year of SMA 5 Luwu Bajo. 
 
Table 4.13 
t-table distribution43 
Df 
P (Level of Significance One Tailed Test) 
0.01 0.05 0.01 0.001 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
6.314 
2.920 
2.533 
2.132 
2.015 
1.934 
1.895 
1.960 
1.833 
1.812 
1.796 
12.706 
4.303 
3.182 
2.776 
2.571 
2.447 
2.365 
2.306 
2.262 
2.228 
2.201 
63.657 
9.925 
5.841 
4.604 
4.032 
3.707 
3.499 
3.355 
3.250 
3.169 
3.106 
636.619 
31.598 
12.924 
8.610 
6.869 
5.959 
5.408 
5.041 
5.781 
5.587 
4.437 
                                                          
43 Tigor Hutapea, Statistik: Teori dan aplikasi. Bandung. Cet 1: (STIE-IBEK). 1995. p.316 
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12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
40 
60 
1.782 
1.771 
1.761 
1.753 
1.746 
1.740 
1.734 
1.729 
1.725 
1.721 
1.717 
1.714 
1.711 
1.708 
1.706 
1.703 
1.701 
1.699 
1.670 
1.640 
1.571 
2.179 
2.160 
2.143 
2.131 
2.120 
2.110 
2.101 
2.093 
2.086 
2.080 
2.074 
2.069 
2.064 
2.060 
2.056 
2.052 
2.048 
 
2.042 
2.021 
2.000 
3.055 
3.012 
2.977 
2.947 
2.921 
2.989 
2.878 
2.861 
2.856 
2.831 
2.819 
2.807 
2.797 
2.787 
2.779 
2.771 
2.763 
2.756 
2.750 
2.704 
2.660 
4.221 
4.318 
4.221 
4.140 
4.073 
4.015 
3.922 
3.883 
3.850 
3.819 
3.792 
3.767 
3.745 
3.725 
3.707 
3.690 
3.674 
3.659 
3.646 
3.551 
3.460 
2.045 
68 
 
 
 
120 1.558 1.980 2.617 3.373 
 
B. Discussion 
Reading test 
This section discusses the result of finding in accordance with the scope of 
the research. The discussion is about the use type T-A-I learning model is effective or 
not in improving students reading skill at the eleventh year of SMA Negeri 5 Luwu 
Bajo. The result of data analysis based on the students test showed that t count (t0) 
with the value (20,092) was higher than t table (tt) with the value (2,045) on the level 
significance 0, 05, so the null hypothesis (H0) is rejected and the alternative 
hypothesis (H1) is accepted. It means that there was significant difference between the 
result of pre-test and the result of post-test. 
In pre-test, there researcher gave 5 questions that were to the students to 
get the score of students in reading skill. From the result showed that there was none 
of students (0%) classified excellent, and good. But, there was 7 respondents (23%) 
got average, 15 respondents (50%) got poor, and 8 respondents (27%) got fairly poor. 
The researcher gave the task “seminar of teaching writing 2012”. In the 
first questions “What is the topic of the pamphlet above?” In this questions there were 
20 respondents had incorrect answer with the answer “Lia seminar of teaching 
writing 2012” and there were 10 respondents had correct answer with the answer “the 
topic of the pamphlet above is seminar of teaching writing 2012”. 
The second questions “What are the aims of the seminar?” In this 
questions there were none respondents had correct answer. The third questions “What 
date is the Registration Deadline?” In this questions 24 respondents had incorrect 
answer with the answer” Jayabaya” And there were 6 respondents had correct 
answer. 
The fourth questions “How much is the seminar fee?” In this question 
there were none incorrect answer with the answer “ Dandi and Adit”. The fifth 
questions “Who is the invited speaker?” In this question there were 27 respondent 
incorrect answers with the answer “Steven Jam” and there were 3 respondents had 
correct answer with the answer “The quest star in the bazaar above is Steven Jam”. 
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After giving pre-test the researcher gave treatment during four meetings. 
The first meeting the researcher gave material pamphlet the topic “Bazaar food and 
Festival clothing” this meeting respondent’s do not increasing reading skill. The 
second meeting the researcher gave material pamphlet the topic “English Speech 
Competition 2015” this meeting respondent’s only got title increase. But the third 
after fourth meeting respondents have got improvement reading skill. In treatment, 
the students in SMA Negeri 5 Luwu Bajo be expected can understand the pamphlet. 
In process of reading skill, the first students must know meaning of pronunciations 
that use in pamphlet with their words. All of this activity exposed in a condition 
where cooperative learning method.  
After giving four treatments the researcher gave post-test to know the 
respondents improvement in reading skill. In post-test there were 5 question of 
reading test where the text. It was found that there was 28 respondents (93%) got 
excellent, and there was 2 respondent (7%) got good. 
The researcher gave the task “Gathering the Scattered Pearls”. The first 
questions “What is the theme of the pamphlet above? In this questions there were 
none respondents had incorrect answer with the answer “the theme of the pamphlet 
above is Gathering the scattered pearls” because the question is easy. 
The second Questions “When will the competition be held? In this 
questions there were none respondents had incorrect answer with the answer “26april- 
1 may 2010 the competition be held” because the question is easy. 
The third questions “What competitions will be held? In this questions 
there were 28 respondents had correct answer with the answer “competitions will be 
held are essay competition, smart competition, futsal competition, news caster 
competition,  tennis table competition, volley ball competition, workshop, wall 
magazine competition and live acoustic”. And there were 2 respondents had incorrect 
answer. 
The fourth questions “Where is the location of Volley Ball Competition? 
In this questions there were none respondents had incorrect answer with the answer 
“the location of volley ball competition in IAIN sport center“. 
The fifth question” What contact person can be dialed to get more 
information?” in this questions there none respondent had incorrect answer with the 
answer . 
70 
 
 
 
Based on the analysis of classification and percentage rate of the students 
in post-test and the students mean score, the researcher makes conclusion that the 
students reading skill was higher than before they got the treatment, related to the 
respondents mean score in pre-test and post-test, it showed that T-A-I learning model 
is effective in improving students  reading skill at the eleventh year of SMA Negeri 5 
Luwu Bajo. 
In fact, improving students reading skill though T-A-I made the students 
got the some chance to answer questions through T-A-I. Not only to activate the 
students mind but also open their eyes, the students can also active in learn reading 
test and the students can explain to other group though pamphlet material by using T-
A-I learning model in improve reading skill without boring. It can be said that T-A-I 
though pamphlet material is effective to improve students reading skill, can be seen 
from the way do their work in groups, they actively participated in teaching learning 
process and shared their ideas to their friends. The students become more independent 
to solve their problems by discussing with their partners in group. 
Based on the result discussion above, the researcher concluded that Type 
T-A-I is affective to increase the students reading comprehension skill at the eleventh 
class of SMA Negeri 5 luwu Bajo. 
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CHAPTER V  
CONCLUSIONS AND SUGGESTIONS 
A. Conclusions 
The result of this research shows that the used of T-A-I learning model is 
effective in improving students reading skill at the eleventh year students of SMA 
Negeri 5 Luwu Bajo. 
It was proved by t0 (t count) is higher than that (t table), t0 > tat, 20, 092 > 2, 
045. It means that H0 > H1 hypothesis null receive and H0 < H1 hypothesis null reject, 
there was a significant difference between students improvement before and after 
giving treatments. 
B. Suggestions 
Based on the conclusion above, the writer would like to put forward some 
suggestion as follows: 
1. The teachers should apply teaching reading skill by using type T-A-I as one of the 
appropriate ways of teaching English. 
2. The teachers who using type T-A-I in teaching reading skill should give more 
intensive guidance to the students, so the students can understand the material 
reading text. Give motivation to the students, so the students got a spirit to study. 
3. The teacher should be creative in choosing a good material in learning English and 
use T-A-I learning model it was proved to improve students reading skill and 
make the students fun in studying, and the enjoyable situation in order students 
are not bored.  
4. The students may improve their learning in English (reading the text) every day 
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